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Brief Report

When Children Are Not Read to at Home: The Million Word

Gap

Jessica A. R. Logan, PhD,* Laura M. Justice, PhD,* Melike Yumus, PhD,
Leydi Johana Chaparro-Moreno*

ABSTRACT: Objective: In the United States, there are numerous ongoing efforts to remedy the Word Gap:
massive differences in heard vocabulary for poor versus advantaged children during the first 5 years of life.
One potentially important resource for vocabulary exposure is children’s book reading sessions, which are
more lexically diverse than standard caregiver-child conversations and have demonstrated significant cor-
relational and causal influences on children’s vocabulary development. Yet, nationally representative data
suggest that around 25% of caregivers never read with their children. Method: This study uses data from 60
commonly read children’s books to estimate the number of words that children are exposed to during book
reading sessions. We estimated the total cumulative word exposure for children who are read to at varying
frequencies corresponding to nationally representative benchmarks across the first 5 years of life. Results:
Parents who read 1 picture book with their children every day provide their children with exposure to an
estimated 78,000 words each a year. Cumulatively, over the 5 years before kindergarten entry, we estimate
that children from literacy-rich homes hear a cumulative 1.4 million more words during storybook reading
than children who are never read to. Conclusion: Home-based shared book reading represents an important
resource for closing the Word Gap.
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A major source of vocabulary development during
early childhood is children’s interactions with others,
especially their primary caregivers.'™ Unfortunately,
there are profound differences in vocabulary develop-
ment among children from different socioeconomic
backgrounds,4 and these appear to reflect, in part, dif-
ferences in the total number of words children are di-
rectly exposed to during interactions with others. This
“Word Gap” manifests itself very early in life* and is an
important contributor to the gap in reading achievement
that differentiates advantaged and disadvantaged chil-
dren and youth.

There are numerous ongoing efforts to remedy this
Word Gap, which are focused on increasing the fre-
quency of caregivers’ conversations with their children.’
However, another potentially crucial activity through
which caregivers can expose young children to words is
shared storybook reading. Within the shared reading
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context, both adult and child are jointly focused on the
text, following along with the narrative storyline and
exploring the illustrations. Joint attention refers to
instances when an adult and child have coordinated at-
tention toward a third object, and periods of joint at-
tention are especially conducive to young children’s
acquisition of new words.® This characteristic makes
adult-child shared book reading an ideal context for vo-
cabulary development.” Another reason adult-child shared
book reading may serve as an especially important con-
text for vocabulary development is that children’s books
are “lexical reservoirs,” containing a relatively high vol-
ume of rare words compared with conversations.® Fur-
thermore, in comparison with adult-child conversations,
adult-child shared book reading provides children with
a particularly concentrated dosage of word exposure,” as
storybooks contain more unique words than adult talk
directed at children during conversations.

In the present article, we assert that adult-child sto-
rybook reading may be an especially important contrib-
utor to the Word Gap. This is because evidence shows
there to be a significant variability in how often young
children are read to in the home. Based on analyses of 5
biennial samples of the National Longitudinal Survey of
Youth from 1986 to 1994, Bradley et al.'® found that
fewer than one-half of low-income families reported
reading regularly to their children, with 40% of parents
reportedly never reading to their children. More re-
cently, Khan et al."' examined parent-reported shared
reading with their children using data from the Early
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Childhood Longitudinal Study Birth Cohort. Based on
a nationally representative sample of 8900 children aged
4 years, this study found that about one-fourth of chil-
dren were reportedly never read to (23%), about one-
fourth were read to seldom (once or twice weekly),
and the remainder were read to 3 or more times per
week. In this report, we seek to understand how this
variability in home-reading frequency may contribute to
the Word Gap; specifically, we estimated the Word Gap
that emerges from never being read to, seldom being
read to, and often being read to over a 5-year period,
from birth to 5 years of age.

METHODS

Methods for this study included determining how
many words children hear during a typical reading ses-
sion, identifying general patterns of home-reading fre-
quency for children from birth to 5 years of age, and
calculating the expected differences in word exposure in
the first 5 years as a function of these general patterns.

Identifying Number of Words

To determine children’s exposure to words during
typical book reading sessions, we first sought to identify
the books that children might typically read. To do so,
we partnered with a large metropolitan library. The li-
brary identified the 100 most circulated children’s books
in their system for both board books (targeting infants
and toddlers) and picture books (targeting preschoolers).
For the present purposes, we inferred that these books
are representative of the characteristics of books to
which children are frequently exposed. From among the
200 titles provided, we randomly selected 30 books from
each of these lists; these were transcribed verbatim to
calculate descriptive statistics for the word types and
tokens. On average, board books contained an average of
140 words (median = 118, SD = 91.9, range: 11-326),
whereas picture books contained an average of 228
words (median = 206, SD = 96.9, range: 64-470). The
titles, authors, and resulting transcription metrics are
presented in the Appendix (http://linksIww.com/
JDBP/A204).

Identifying General Patterns of Home-Reading
Frequency

To identify common patterns in home-reading fre-
quency for infants to preschoolers, we used data available
from a nationally representative study, The Early Child-
hood Longitudinal Study Birth Cohort (ECLS-B).'? In this
study, caregivers reported the frequency of athome
reading with their preschool-aged children pursuant to 4
response categories: 23% of caregivers reported never
reading to their child, 26% reported reading once or twice
a week, 33% reported reading 3 to 6 times per week, and
39% reported reading to their child every day. Although
these data nominally identify the frequency of home-
reading sessions, it is not clear how many books are

384 Million Word Gap

read within a typical reading session. Thus, we decided to
conservatively estimate that a bookreading session in-
volved reading only 1 book.

To estimate the total number of reading sessions
a child would experience per year, we used the same
categories as the ECLS-B. For the 23% of caregivers who
reported never reading to their child, we considered that
these children might be read to incidentally and reported
this as reading 1 book every other month (mathemati-
cally, represented as 0.11 readings per week). Further-
more, we acknowledge that some children are reared in
very literacy-rich environments at home, being read to
multiple times across the day. Therefore, in addition to
the 4 established benchmarks, we also included a fifth
category of reading frequency, representing a child who
is read 5 books per day. Our final analysis thus included 5
categories: Never (0.1 book readings per week), once or
twice a week (1.5 book readings per week), 4 book
readings per week, 7 book readings per week, or 35
book readings per week (5 books read per day). These
numbers were held consistent across the child’s first 5
years (i.e., we assumed that a parent who read to their
child once or twice per week when they were 4 years
old also read to them at the same frequency when they
were 1 year old.

Calculating Word Exposure

We calculated the expected number of words chil-
dren would hear during book reading for each of their
first 5 years as a function of varying frequencies of home
reading using word-exposure estimates from the tran-
scribed books. Before conducting these analyses, we first
examined the distributions of numbers of words in-
cluded in the 2 samples of books. Each showed some
skew (skew = 0.87 and 2.04 for the board books and
picture books, respectively). One outlier was removed
from the board books list (containing 617 words, when
the next closest was 326 words), and 2 outliers were
removed from the picture books list (2157 and 761
words, when the next closest was 470 words). From this
trimmed distribution, we calculated the median of each
book type (129 and 214 for the board books and picture
books, respectively). To calculate the words read annu-
ally, we first estimated the number of words per week,
multiplying the median by the numbers identified in the
previous section, and multiplied the resulting product by
52 (weeks per year).

To calculate a cumulative estimate across the first 5
years, the board book median was used to represent the
number of words in a typical book reading session for
a child’s first 3 years (through the child’s third birthday),
and the picture book median was used for the child’s
next 2 years (from the third to the fifth birthday).

RESULTS

Results of analyses for annual word exposure, sepa-
rated by board books and picture books, are presented in
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Table 1. Expected Cumulative Number of Words to Which Children are
Exposed Annually by the Type of Book and the Number of Readings per
Week

Factor Board Books Picture Books
Multiple books per day 234,780 389,480
Daily 46,956 71,896
3-5 fimes 26,832 44,512
1-2 fimes 10,062 16,692
Never 738 1224

Never is mathematically represented as 0.11 fimes per week, 1 to 2 is represented by 1.5 books per week, 3 to 5 is
represented as 4 books per week, daily is represented as 7 books per week, and multiple books per day is represented as 35
books per week.

Table 1. Children who are almost never read to are
expected to be exposed to 738 words per year when
reading board books and to 1178 words per year when
reading picture books. This is far less when compared to
the in board books and 77,896 words in picture books
that a child is estimated to hear each year if read to once
per day.

Next, we sought to estimate the cumulative effects of
these variations in home-reading practices. The results of
this calculation are presented in Table 2. Here, we dem-
onstrate that the cumulative exposure over time quickly
stacks, with children who are never read to having been
exposed to only 4662 words through book reading by
kindergarten entry compared with 296,660 words if read
1 book each day and 1.5 million words if read multiple
books per day.

We next quantified the gap between the practice of
being read to daily and all other categories by subtracting
the results of each book reading frequency from those
of daily exposure. Children who are read 5 books per
day are exposed to a cumulative 1.18 million additional
words compared with children who are read only 1
book per day. Children reading 3 to 5 books per week
are cumulatively exposed to 127,140 fewer words, those
reading 1 to 3 books per week are exposed to 233,090
fewer words, and those who only incidentally read with
an adult are exposed to an estimated 291,198 fewer
words compared with those reading 1 book per day.
Finally, a child raised in a literacy-rich environment, read
to an average of 5 books per day, will arrive at kinder-
garten having heard more than 1.4 million more words
during book reading than their peers who were never or
seldom read to.

DISCUSSION

The results of this study suggest that adult-child
shared book reading during the first 5 years of life can
be included in efforts to eradicate the Word Gap. Adult-
child shared reading provides a context for joint en-
gagement, which serves as a conduit for vocabulary
development, and offers a richer lexical reservoir com-
pared with adult-child conversations.® Nationally repre-
sentative data from a variety of sources suggest that as
many as 40% of children are never read to by their
parents.lo’11 Such children are missing an opportunity
for an important resource of word exposure, likely
contributing to the Word Gap. In this study, we esti-
mated that children who are never read to are exposed
to nearly 300,000 words fewer than children who are
read to once day per day from birth to 5 years of age. We
also estimated the difference in word exposure for chil-
dren who are never or infrequently read to and children
who are read to multiple times each day, which corre-
sponded to a difference in the cumulative word expo-
sure of well over 1,000,000 words. Given that there are
consistent, significant correlations between the number
of words to which children are exposed and their vo-
cabulary trajectories during early childhood,"*'? this
Word Gap of more than 1,000,000 words is striking.

Experimental and correlational evidence reporting
positive relations between home-reading frequency and
children’s vocabulary development coalesce well with
the present findings.”'* Whereas the mechanisms by
which adult-child home reading affects children’s vo-
cabulary growth are likely multifaceted, it is likely that
adult-child shared reading activities provide children
with exposure to a rich and dense reservoir of words.
One year of daily read-alouds at home for a 4-year-old
would provide a child with exposure to 75,000 more
words than if these readings did not occur. Reading
regularly with young children provides an optimal ave-
nue for addressing the Word Gap.

In a recent commentary on efforts to address the
Word Gap, Rowe and Zuckerman'® noted concerns
about the dominant focus on quantity of talk by adults
with children. The commenters argued that the focus on
adults’ quantity of talk oversimplifies the nuanced
aspects of adult-child interactions that support children’s
vocabulary development, such that children’s vocabulary
growth is not stimulated simply by talking with children

Table 2. Expected Cumulative Word Exposure From Birth Through the Child’s Fifth Birthday

Book Reading Frequency 0-1 Year 1-2 Year 2-3 Year 3-4 Year 4-5 Year
Multiple books per day 234,780 469,560 704,340 1,093,820 1,483,300
Daily 46,956 93,912 140,868 218,764 296,660
3-5 fimes per week 26,832 53,664 80,496 125,008 169,520
1-2 times per week 10,062 20,124 30,186 46,878 63,570
Never 738 1476 214 3438 4662

Never is mathematically represented as 0.11 times per week, 1 to 2 is represented by 1.5 books per week, 3 to 5 is represented as 4 books per week, daily is represented as 7 books per week, and multiple books per day is represented as 35 books per week.
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but rather by responsive, contingent, and emotionally
supportive conversations. In this regard, adult-child
shared storybook reading can provide an exemplary so-
lution to efforts to address the Word Gap because it
provides a warm, enjoyable context in which the adult
and child can talk about the storyline and illustrations. To
this end, we also point out that the scope of the Word
Gap as estimated in the present study is very large, yet
we were very conservative in these estimates. First, we
included only those words that caregivers would read on
the page, which does not include any discussion of the
book or pictures that parents may engage in. Second,
nearly half (13) of the randomly selected picture books
were authored/illustrated by Mo Willems, currently
a very popular author. However, his books tend to have
relatively low word counts (e.g., My Friend is Sad, 177
words) because his texts use comic-style word balloons,
which eliminate orienting text such as “then Piggie said.”
Third, we removed 1 outlier from each list, which con-
tained a very large number of words but which may still
be representative of the types of books children are
reading at home. Finally, for children in the “multiple
times” group, we estimated exposure of 5 books per day
(35 readings per week). However, this may be a low
estimate of the actual reading behavior.

Whereas these are only estimates, they provide a rea-
son for concern as well as an opportunity. Policies
seeking to close the Word Gap should emphasize home-
based adult-child book reading as part of this push. Given
that about one-half of caregivers report rarely or never
reading to their children, this presents a tremendous
opportunity to improve the quality and quantity of lan-
guage that children hear before kindergarten entry.

One of the most widely adopted initiatives to en-
courage caregivers to read is the Reach Out and Read
(ROR) program, a pediatrician-delivered intervention
designed to heighten caregivers’ knowledge of the im-
portance of reading with their children from birth for-
ward.'® The current work highlights the importance of
ROR not just for children’s later reading success but
also as an important method to decrease the Word Gap
(one of the primary goals of ROR) and provides some
evidence for just how many words ROR or similar pro-
grams help students to hear before entering kindergar-
ten. However, along with this work, there is also a need
for research that seeks to address the additional barriers
that caregivers may face to the implementation of regular
reading. ROR helps parents understand the importance
of reading, but many parents do not read to their chil-
dren at home because of other barriers, such as pres-
sures on their time or discomfort with the activity.
Provision of supports to parents to overcome these
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barriers, such as the provision of encouraging text mes-
sages and rewards, can potentially increase the fre-
quency with which parents read to their young children
within the context of early reading interventions."”

ACKNOWLEDGMENTS

The authors thank the Columbus Metropolitan Library, whose
partnership was instrumental to conducting this work, and Evelyn
Flowers, who assisted with coding.

REFERENCES

1. Hoff E. The specificity of environmental influence: socioeconomic
status affects early vocabulary development via maternal speech.
Child Dev. 2003;74:1368-1378.

2. Hoff E, Naigles L. How children use input to acquire a lexicon.
Child Dev. 2002;73:418-433.

3. Zimmerman FJ, Gilkerson J, Richards JA, et al. Teaching by
listening: the importance of adult-child conversations to language
development. Pediatrics. 2009;124:342-349.

4. Fernald A, Marchman VA, Weisleder A. SES differences in language
processing skill and vocabulary are evident at 18 months. Dev Sci.
2013;16:234-248.

5. Hindman AH, Wasik BA, Snell EK. Closing the 30 million word gap:
next steps in designing research to inform practice. Child Dev
Perspect. 2016;10:134-139.

6. Morales M, Mundy P, Delgado CEF, et al. Responding to joint
attention across the 6-through 24-month age period and early
language acquisition. J Appl Dev Psychol. 2000;21:283-298.

7. Farrant BM, Zubrick SR. Early vocabulary development: the
importance of joint attention and parent-child book reading. First
Lang. 2012;32:343-364.

8. Mesmer HAE. Text matters: exploring the lexical reservoirs of
books in preschool rooms. Early Child Res Q. 2016;34:67-77.

9. Montag JL, Jones MN, Smith LB. The words children hear: picture
books and the statistics for language learning. Psychol Sci. 2015;26:
1489-1496.

10. Bradley RH, Corwyn RF, McAdoo HP, et al. The home
environments of children in the United States part I: variations by
age, ethnicity, and poverty status. Child Dev. 2001;72:1844-1867.

11. Khan KS, Purtell KM, Logan J, et al. Association between television
viewing and parent-child reading in the early home environment.
J Dev Bebav Pediatr. 2017;38:521-527.

12. Snow K, Derecho A, Wheeless S, et al. Early Childbood
Longitudinal Study, Birth Cobort (ECLS-B), Kindergarten 2006
and 2007 Data File User’s Manual (2010-010). Washington, DC:
National Center for Education Statistics, Institute of Education
Sciences, US Department of Education; 2009.

13. Rowe ML. A longitudinal investigation of the role of quantity and
quality of child-directed speech in vocabulary development. Child
Dev. 2012;83:1762-1774.

14. Sénéchal M, LeFevre JA. Parental involvement in the development
of children’s reading skill: a five-year longitudinal study. Child Dev.
2002;73:445-460.

15. Rowe ML, Zuckerman B. Word gap redux: developmental
sequence and quality. JAMA Pediatr. 2016;170:827-828.

16. Weitzman CC, Roy L, Walls T, et al. More evidence for reach out
and read: a home-based study. Pediatrics. 2004;113:1248-1253.

17. Justice LM, Logan JR, Damschroder L. Designing caregiver-implemented
shared-reading interventions to overcome implementation barriers.

J Speech Lang Hear Res. 2015;58:51851-51863.

Journal of Developmental & Behavioral Pediatrics

Copyright © 2019 Wolters Kluwer Health, Inc. Unauthorized reproduction of this article is prohibited.



